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GREEK, AR-SIC AND SPANISH (GRASP)

i
L

BILINGL AL PROGRAM

FORT HAMILTON HIZH SCHOOL

Location: 3307 Shore Read, Brooklya, N.Y. 11209
Year of Qperation: 1976-80, Fifth and final year of tunding

Target Languages: Greek, Arabic and Spanish
Number of Parti:ipaﬂtsz: 210 {40 Greek, 50 Arabic, 120 Spanish)
Principal: Mr. Diego Coscarelli

Coordinator: : Ms. Gertrude Berns

CONTEXT

Fort Hamilton High School is located in the Bay Ridge area of Brooklyn,
a ﬁidd1e class to upper middle class area. The immediate neighborhood of Fort
Hamilton High School is characterized by single family homes with well-kept
lawns and tree-lined streets. However, the program.target population is comprised

of upper-lower and lower-middle class students and is fairly stable.

Fort Hamilton High School has a school enrollment of approximately 3,500
students. Of these 11.9% are B8lack, 5.0% are Asian, 23.0% are Hispanic and 60.1%
are "Other," principally White. The following chart gives a comparison between

1976 and 1979 and the percentages of each ethnic group.
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Approximately 21% , or about 830 students travel to the school from ghetto areas.

About half of this group is of Hispanic origin. The school ajsa serves -approximately
200 Greek and Arabic dominant students. The former live in the vicinity of the
school, while the latter commute from d@wntswn Bﬁaakiyn. Nearly 60C students, or

18% of the school p@pu1atian,rhave been identified as being non-English dominant.
Based on 1980 figures, 424 students are free lunch eligible, and 987 receive norm

aid to families with dependent children.

PROGRAM DESCRIPTION

As this is the fifth-and final year of funding for Project GRASP it is
important to note that this is a mature and stable bilingual program. AS such,
there would of necessity be few major alterations from year to year. On the
other hand, it is certainly worth describing the changes which have occurred
in the 1979-1980 school year in the bilingual program at Fort HamiTlton iligh
School. First, the project director has been promoted to the position of |

Assistant Principal for Foreign Language Instruction. While she has retained

J




ESL but is not quite ready for regular English. The Spanish Current Social Issues

course was updated and made more relevant to tne needs 07 Lie students. Thirdiy,

the praceding chart on percentages of ethnic groups clearly indicates two changes

iﬁ population distribution. The percentage of Hispanics rose by 7.1 and the
percentage of s*tudents of Asian origin nearly doubled, from 2.8% in 1776 to 5.0%
in 1979. This is particularly significant, as Fort Hamilton is applying for new
bilingual Title VII funding under career education, to which the increase in the
Hispanic enroliment adds a greater thrust. Additicnally, a Chinese component has
been incorporated into the new propesal in order to serve at least some of the

175 Asijan students.

The final and most obvious change is that, since this is the last year of
funding, plans have had to be made to manage without any federal funds at all and
yet maintain the program. Ft. Hamilton High School plans to develop a bilingual

career educational program if federal funds are allocated.

Over the past five years, the Fort Hamilton Bilingual Program has been de-
signed to offer bilingual instructional supportive services to high school students
of limited Engiish proficiency (LEP). The program presently serves approximately

210 LEP students of Greek (40 students), Arabic (50 students) and Spanish (120

students) backgrounds. Of thE'Spanishgstudents 50% are from Puerto Rico, 20%




cam Cantral America ang 200 from the Dominican Republic. The Greek, Arabic and

~h

ipanish groups reprasent the largest number of LEP students at Fort Huwiiton

4igh School.

Students recaive i-tensive instruction in English, either English as a
Second Language or Eng]ish!R;ading; instruction in the native language (except
irakic):; and contant area instruction in the native Tanguage in the areas of
Sciznce, Social Studies and Mathematics. Students also participate in mainstream
program classes, depending on the language requirements of the class and the
student's English language competence. Through mainstream program classes and
participation in lunchroom and assembly programs the students are integrated with

the general school population.

The bi1ihguaT program is funded by local tax levy monies and ESEA Title
VIl funds. The tax levy funds principally support the instructional staff and the
project director. ESEA Title VII funds support the project assistant director,
three resource teachers (one in each language) and the teacheﬁ trainer, as well
as three paraprcfessionals and a secretary. The Title VII funds also support
the materials/curriculum devéiopment/adaptatign efforts, teacher training activities,
supportive services, and parental involvement. ¥ AT1 of these,.as well as the

instructional component, will be discussed in detaii in the body of the report.

The‘ERASP Program at Fort Hamilton High School is the only bilingual high-
schnol program inxthe United States serving Greek and Arébic speaking students.
Because of this uﬁfque feature a great deal of interest in the program has been
demonstrated. Many inquiries have been received from al? péFtS-DF the country

concarning materials, methods of instruction and cultural events sponsared by

Y,
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Aruitoxt provided by Eic:

nerefore tne contribution made by GRASP

greatar than those services received _y the participating

The other unique feature is that it is a oort of entrv scheonl Yor cnildren

from smaller countries of origin such s Le~anon and Yemen. This means the staff

must remain au courant of educational and familial practices in thase areas 1n

order £o assesg the educational and psychological strengths and weaknessess of

the students. The range of proficiency in English varies from non-existent in

Aara]l pesfisdancy e the s CAad == ekt
Cra:y proviaienty 10 CLliela. ZTHET T "
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many port of entry studenis {0 somg
of the target students come from within the school with the other 40% Seing

new arrivals.
Table I summarizes the number of students served by the bilingual program.

TABLE 1

Bilingual Students by Language Group
Language : 4 éf StudEﬂtsi ?e;éentdges
Spanish ' 120 57%
Arabic , 50 ) 24%

Greek 40 19%

Total 210 100%

FUNDING SCURGES

As stated above, the Ft. Hamiit@n program is:supparted by!tag levy and
ESEA Title VII funds. Title VII principally supports non-instructional support
services and three paraprofessionals while tax levy funds support program teachers
and one paraprofessional. The following table givessa bféadeWﬁ oF bilingual,

program staff by funding source.
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TABLE 1I

B111ngua1 Staff by Funding Scurce

Funding-Source

~ Instructional
Staff

Non= Instruct1cna1
' Staff

of Greek anﬂ Spanish, and mainstream courses.

® s

el
€

Title VII - 3 PérapraFessionaTS 1 Project Asst. Director
3 Resource teachers
1 Teaczher Trainer
. ‘ , "1 Secretary '
Tax Levy 9 Teachers’ 1 Project Director
. . a-aprofessional.
Stuﬂents participating in the program rece1ve English language deve1opmen%

" courses, instruction in content areas in the nat1‘e language as well as the Study

The Eng11shf1anguage 1nstruct1cna1 cgmponent, composed of ESL and English

.reading c1asses,’15 supporteé wha11y with tax 1evy funds.

B111ngua1 program students

Students were grauped tcgether for English 1anguage 1nstruct1on regard1ess of |

1

native 1anguage, and part1¢1pated with mainstream students in the .reading classes.

14

Native Tanguage ihstructi@n;was pravided in the content areas of mathematic/i

In addition, Greek and Sgéni%h

students paft1c1pated in native 1anguagé aris c¥asses Spanish typing and com-

merc1a1 Span1sh caurses were also provided under the program. These native language

while Title VII prov1ded three

e

classes were pr1ncipa1ly supported by tax ]évy funds,

i
i
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paraprofessionals. However, because of insufficient numbers of teachers in each
language group who were prepared to provide instruction in-each of the content areas

foersd under the pragﬁam,'?esource teachers in each language were able to support

=

and prvade instructional SEFYiEéS._ Thﬁs was mainly true for Arabic language classes,
where a quglified teacher had %ct been identified.  Thus the pr@graﬁ was able to _
maximize the number and range of options in native language inStructﬁon avai1ab1§

- for program Stuéentég a :

L

Title VII funds were mainly used to supbort non-instructional or instructional

support services. The following table delineates these noni%n§tructicna1 services

and the staff members who provided them. . s

, TABLE III

A - L L : 7 o 7 X L .
Personnel Providing Non-Instructional Services Unde Title VIT
— —_ N e -— — —

"

Component Personnel

*Curricé1um Development ‘ 3 ﬁesqurcgiTéacherSaGﬁeek/Aﬁabic/Séanish
Counseling T : - Asst. Project Director, 3 Resource Tgaéhérs
Staff Development - o " Asst. Project Director, Teacher Trainer
Parental Involvement | A%1 Staff

¥

Administration/Management Asst. Project Director




A principal and essential feature of the pr%gram revolved around the support
services, béyand jnstructicna]{ provided by the resource teachers. In a program
serving three language groups, their roles and Tinguistic capacity made a valuable
contribution towards the development of a prégram*@f high quality. ‘Among thé
services pravidéd by the resource-teaéhers were the following:

al Supp1ying éiassrocm teachgré with materials and instructional aids

| in th;ir respective languages;

mentation of mater1a13,

r

¢. Extending ass1stanﬁe to individnal students,

d. Maintainins, close contact with parents;

e. Acting as liaisons with college adviso%s, guidénge counselors, deans
and éther school personnel; B

.

f. Translation and adaption of tekts and other instructionai materials;

g. Development of resource materials in the three target languages.

Simi1aff§1 the paraprofessianaTS»Fﬁnded principally with T%tie VII' funds,

;; played a critically important role. Their primary function was*working in the
:c1assrcom as ass15tants to the teachers, thus facilitating the individualization

of instruction which was necess1tated by the wide range. of 11ngu1st1c abilities

. of the student population. Under the superv151on of teachers they also tutored

students witﬁ special problems on a one-to-one basis. Among their‘éther

respans1b111t1es were assisting teachers with .clerical chores, such as .
#

duplicating mater1a15, maintaining student profiles, sorting and cata]og1ng materials,

Ed

maintaining bulletin boards, scoring tests, etc.




A1l students received instruction in English and Physical Education.
‘Beyond that theig programs varied gregfly according to individual interests,
abilities, progress, grades and graduation requirements. Pupils may be enrolled
in one to three bilingual classes withathg remaiting periods distributed throughout
the school's recular instructional program. Since each student carried At least
sixeperi@ds per day, ample oéportunity was provided fcr integration with English
dominant pupils. Each Titié VII <tudent was interviewed_by tHe praject director
or assistant director and placed i% classes suitable to his/her individual needs.
The program has remained committed to offering the bilingual program students
educational opportunities parallel té those offered in the mainstream program

of the schaé1g
Bilingual instruction was distributed in the following way:

- Greek
American Studies ' Algebra
) - Commercial Math
Economics . Geometry
Contemporary Social Issues - Biology

Western Civilization Physics

" Arabic
Algebra ’ _ Economics " s

American Studies ° ' Western Civilization

Fundamental Math
Commercial Math




s
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American Studies 7 Environmental Science
Economics « Health Science
Contemporary Social Issues ~ Commercial Spanish
Algebra : Spanish Typing
Commercial Math ,

Fundamental Math - Native Language Arts
Geometry G '
Chemistry

A1l students received instruction in English, either through classes in
ESL and/or Reading in English. For e;aﬁpie, a recént arrival could be taking

up to two periods of ESL daily. A student who had reached a certain level of

. Engiish proficiency could be taking one ESL period a day and one class of

- Reading in English with a partially mainstreamed class (SD% bilingual; 50%

English ﬂominani)_ This year Project GRASP instituted a new course offering,
Eng?ishtVestibule (EV) for the student who haéloutgrown ESL and is not quite

ready Fcrrequ]ar Eng11sh Abaut 30% of the students have écmbieteTy finished_

ESL but cont1nue to receive ccntent area 1nstruct1gn in their native language,
. : ,

MAINSTREAM CLASSES

The prDJEEt director and/or assigtant director reviewed and ana1yzed each

“student's folder periodically and at the end of his/her participation in the

program. In this way a ézciéion ¢ould be made for gtudents to be compIeteiy
or partially maiﬁstreamed, b%sed on their proficiency in English and achievement
in subject areas. Twenty students who met the exit requirements were placed in
the school's mainstream prbgrami The stgdents and theié parents were nctified

and invited to individual conferences to discuss the change and its implications




in the student's remaining time in the school. Students exiting the program are
encouraged to continue to use the bilingual library and resource center and to

seek help from the program staff, if needed.

Very few students exit the program for reasons other than having met the
requirements, as it is a prestigious and familial environment. Last year, 50

students graduated 24 left the program under parentai «ption, 15 left for reasons

of mob111ty, and a féw for m15ce1]aneaus reasons (dropguts marr1age, work 'etc )

Most students enter the program at tenth grade and are fully or partially
mainstreamed by twelth grade. Remarkably, all graddate on time.

During thé 79/80 school year a considerable number of students have been
partially ma1nstreamed Students who, upon a teacher's recommendation and Dn the 7
basis of pragress . mcnstrated on tests, are able to function in some subJect
~classes outside Df the bilingual program were p1aaed there. For 1nstance, approxi-
mateTy 55 students were enr011ed in ma1nstream Eng11sh reading cTasses, and about |
20 Stddéﬂts were taking ma1nstream Math c1asses ’

The p%aject director kept in touch with mainstreamed students. ‘Their new

grade advisor was in constant communication with the project director.

CURRICIILUM AND MATERIALS DEVELOPMENT

. One of the major functions of GRASP has been the development of instructionaT
mater1a1s of a11 types. Although some texts, audiovisual and testing mater1a1s
have been available commercially in Span1sh a great deal of work has been dond#?

to develop supp?ementary materials suited to the instructional programg Eng]1sh

_11§>;}}3



texts and materials were adapted and translated to provide tools equivalent to"

those used in the mainstream program and to supplement commercial texts, tests

and materials that have been purchased.

There was a dearth Qf commercial matgriais for the Greek and Arabic

. components. The project director, after exploring various 1ists and brochures
advertising texts and other educational ;natéri'a”lsi found that said materials

‘were, in reality, unobtainable. Consequentlyv, all teaching aids, tests and._
written materials were produced by the resource teachers. Units of instruction
in all courses taught were created on an ongoing basis, as were evaluative
instruments and supplementary materials. Again, the models werz English texts,

tests and materials used in equivalent cgurses which were grans1ated, adapted

and modified for the specific exigencies of the instructional program of GRASP.

The fcllowing Resource Units were completed by the end of the 79/80
school year. - Units completed during the 1979-80'school year are indicated

by an asterisk.

* Spanish

| iChemi%tr;I ~ | *English Vestibule
American Studies I | ' |
*CS1 (CurrentVSDciaiIIssues) - Update
' Economics

Environmental Science

Siology

il



Greek ' Arabic

Applied Science I ‘ American Studies I
Applied Science II Western Civilization I
Western Civilization I Earth Science

U #physies " Algebra

These resource units, while serving as teacher aids, were duplicated and distributed Y

to the students as basic or supplementary course materials.

A1l materials, courses of study and evaluative items cregted aﬁd deveioéed
by the.program staff have been, upon completion, disseminated to the Resource |
Center of the Office of Bilingual Educatia% in New Yark City and New York State,
the Dissemination Center for Bilingual Eieuiturai Education Center in Austin, Texa;,

and other interested parties. ‘ o




STAFF_DEVELOPMENT

The 15% of the budget allotted for training this year has gnntinueé to
be utilized to develop staff on the theoretical as well as practical levels.
Five staff members attending local colleges took courses w%i:h focused on the
various theories anéxpractices of bilingual education. This formal training took
place in the fall and spring semesters of the current year, and is projected to

lead two staff members to the achievement of a Master's Degree.

The pract1caT phase thhestaff deveTopmént program, wh1ch proved mos t
beneficial 1ast year and was continued this year through February, 1980, was an
in-service and on-site trainirig program carried out by the teacher trainer under
the supervision of the project éirecta}g In February, however, the teacher trainer
left Fort Hamilton Hiéh School. As this was the last year of funding, as the
program had been well established, and as pay requirements for the staff had
-1ncreased the funds allocated for the teacher trainer for March thraugh June

were used to meet the 1ega1 pay demands of other staff members.

One of the Drngect d1rﬂctar s long range objectives is to compile a
teacher trainer manual (focused cn b111ngua1 education) based on the minutes DF
staff workshapsi The b111ngua1 staff add1t1@na11y, met once a month. These
meetings were paraI]gl to those meet1ngsrof the school personnel in genera1.
Their main objectives were.to disseminate information as to the imp?gmentat%on

of school policies, and to solve internal prébiems‘

PARENTAL AND COMMUNITY INVOLVEMENT

The Parent Advisory Council of the Fort Hamilton High School bilingual

*

program did not meet as bften as had been planned. However, its 12. members



attended severai meetings during the year. The parents discusséd at the
opening meeting the state of the program and exprassed great satisfaction with
the progress of their children. The following two ﬁeetings dealt with general
school procedures and a review of the cantiﬁuation proposal respectively.
Parents weré informed of the impact of the projected new proposal on the
future structure of the program. The consensus among the Parent Council
members was tha; the1r children have made cons1dérab1e 5tr1des in Eng11sh

as well as in the content areas.

In view of the trilingual nature of the program, Rarent Council meetings
have been somewhat awkward. Much of the discussion had to be translated three
times. Limited materials were handed out in translation to enable parents to

) follow the meetings more effectively. Additional problems were confronted in
"timing for the meetings. Many of the Greek parents owned and/or gperated _
reétagrantskand as such were unable to attend evening meetings. Alternatively,

many Spanish and Arabic parents worked daytimes and would have to travel at night

some distance to attend meetings.

In additign té the regular meetings, the program staff has continued to
make every effort to mathtain Freéﬁent schcaiihome contact. " Parents were -
contacted by telephone, home visits or letters in the native language whenever
the occasion for parental 1nput or involvement arose. Parents were referred to.
ESL classes Far adults whenever they expressed the desire to further their

education.

AFFECTIVE DOMAIN

B111ngua1 students were active in the school's special extracurr1cu1ar

prﬂgram and cnntr1huteﬂ to the schca1 s special activities. Apprgx1mate1y e1ghty

¥
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are members of various clubs and teams. Students participated in Tanguage clubs
and in school-wide sports. This year the Fort Hamilton High School presented an
International Music and Dance Festival in which both mainstream and bilingual

students participated. Approximately 1000 people attended.

There were 50 bilingual graduates in January and June 1980, among whom

of graduates to 162 in the five years of the program's existence.

During the last school year the dropout rate among bilingual students
" . .
was 4%, while the rest of the school's dropout figure stood at 16%.
There were no instances of vandalism during the 1979-1980 school year,
and no suspénsicns among students in the bilingual program. A positive attitude
toward the program has been marifested by students in visits to the bilingual

office and in conversations with their resource teachers.

In addition, the attendance rate of program students as a whole substantially

surpassed the school-wide attendance rate. (See Tables XXIX, XXX and XXXI.)

SUPPORTIVE SERVICES'

The Fort Hamilton High Schecol bilingual program did not have a guidance
counselor or a community relations worker. Nevartheless, certain support services

were provided.

Whenever it became necessary, parents were contacted by letter or phone.
A1l school notices were translated in the three target languages. If a serious

problem arose, one of the three resource teachers visited the homes of the students.



In?ividuaI guidance -was pr@v%ded on an on-going basis bylthe project
director, assistant director and resource teachers: Group guidancé took place
whenever a “mini-assémbiy“ was called to deal with a ﬁarticu1ar problem.
College and employment advisement were provided for groups and to individuals.
-Hostas Cam@unity Cg113geg Lehman and Kingsba%augh Community colleges have been

ccnta:;ed@' Graduating seniors were taken to visit each- campus. They were

encouraged to app1} to the college of their choice. n

Tﬁtoring took place all through the school year. Students were tutééed:
collectively or on a one-to-one basis depending éﬂ their needs. Tutoring was
pr@vided!faf the Basic Competency Tests. Tutoring was prcvided‘by Resource
Teachers and/or the paraprofessionals. ET@;E to 25 students participated in

the Work-Study Program.



FINDINGS

The following section presengs the assessment instruments and procedures,

and the resilts of the testing.
Assessment Procedureés and Instruments:

Studeqﬁ; were assessed in English Language development, growth in their
mastery of their native Tanguage, mathematics, social studies and science.
The following are the areas.assessed and the instruments used:

English as a Second l.anguage -= Criterion Referenced
English Syntax Test (CREST).

Reading in English -- " Metropelitan
‘ : : Achievement Test

Reading in Spanish ) ==’ Inter-American Series
. : ' Prueba de Lectura

Mathématics Achiev@ment e . .NYC Computation Test
Mathematics Performance == Teacher-made tests
Sciance Performance : - | Teacher-made tésts
Social Studies Performance -- Teacher-made tests
Native Language Arts Performance - Téacherimade tests
Spanish Typing . -- Teacher-made tests

Attendance ' : - School and Program records




The fa11oﬁing analyses were performed:
A) . On nre/post standardized tests of English and Native language reading
achievement, and Mathematics achievement statistical and educational significance

are reported: _ : . .

1) Statistical Significance was determired through the application.of the

correlated t-test model. This statfsﬁicaf_anaiysis demonstrates
whether the difference hetween pre-test and'poststestsmean scores 1S
larger than would be expected by chance variation alone; i.e. is

statistically significant. ' .

This analysis does not represent an estimate of how students would
have performed in the absenca of the program. No such estimate could
-be made because of the inapplicability cr test norms for this pcpu1afi@ng

and the unavailability of an?apprepriate comparison group.

2) Educational Significarice was determined for each grade level by

calculating an “effect size" based on observed summary statistics

T

= _ — . . -

! Jacob Cohen. Staﬁigtica]fPowerﬁgpg}ysjs for;;heiagﬁayiDraljgngﬁées
(Revised Edition). New York: Academic Press, 1977, Chapter 2.

s
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difference between pre-test and pastfteSt means expfessed in standard
deviation units freed of the influence of sample size. It became
desirable to estab11sh such an estimate because substant T differences
-thac do exist fFEQUEnETg fail to reac ztatiEtfcai significance if
thelnumber of observations for each unit of statiséica? analysis isg
small. Similarly, statistically significant differences often are not

educationally meaningful.

Thus, statistical and educational significance permit a more 1. iningfyl

ﬁE appraisal of project outcomes. As a rule.of thumb, the foll~wing effect

size indices are recommended by Cohen as guides to interpreting educational

significance (ES):

a dffferenge of 1/5 = .20 = small ES
a differeance of 1/2.= .50 = medium ES
- a difference, of '4/5 = .80 = large.ES

B) - .On the Cr1teﬁ1an RefgrenCﬁd Eng]1sh Syntax Test (CREST) information is

prov1ded on the number of DbjECtTVES attempted and mastered, the'pérCEﬁtage nf
cbject1ves mastered vErsus thase attempted,;and'the number of objectives
masterad per month of treatment. Information ié also provided on student

performance on the various test jevels,

T -



C) The results o the criterion referenced ‘tests in mathematics, social
studies, science, native language arts and typing (Spanish) and percent of

students achieving the criterion levels set for the participants (60% passing).

3) Information is provided on the attendance rate of students participating

in the bilingual program, compared with that of the total school population.

The following pages present student achievement in tabular form.



TABLE IV

Ll SR S, Do i My a
Znglizh as 3 Sa2cond Language

Yy
e
IR

g

for Greek Speakfﬁg Students

Results of the Criterion REFéﬁéﬁFﬂﬁ.EﬂﬂTfﬁhizyﬂtaK,TFStr(CQEST)
%eparting the Number of Objectives Masterad. Percent Mastered,
and Objectives Mastered Per Month.

Average # of Average # of % , Average  Objectives
. # of Objectives Objectives Mastered/ Months of Mastered
Grade Students Attempted = Mastered Attempted Treatment Per Month'
9, 1 memmmcmcmcmcacmccec e cmeoNO DATA-mmmmmm s e s oo e e e
10 5 11.8 11.6 98% 10 1.2
11 ' -3 14.7 13.0 88% 10 1.5

12 9.° 924 9.5 . _1.0

o
oo

N

fotals 14 12:2 10.8 93% 9.8 1.

As seen in Table I¥, the combined group of Greek-speaking students attempted an
average of 12.2 objectives and mastered 10.8 objectives on the average on the
Criterion Referenced English Syntax Test (CREST) which equals a 93% maétéry rate.
Students received treatment for 5.8 ﬁanths on the average, and mastered 1.2
Dbject%ves per month on the average. The avérage number of objectives mastered
ranged from 9.0 - grade 12 to 13.0 in grade 11. .The average number of objectives

mastered per month ranged from 1.0 in grade 12 to 1.5 in grade 11.




TABLE v

English as a Second Language

for Greek Speaking Students

k]

Student Performance on the
Criterion Referenced English Syntax Test (CREST)
N Dreakdown by Test Tevel and Grade,

LEVEL | S L% | A 1111

fof Percent Percent N Percent
Grade Students Attempted Mastered Mastered Attempted Mastered Mastered.. Attempted Mastered Mastered

§ ] ceeseeeeeesesseeoecesssesemsossessaraes 7 ————
0§ ceeeceeeeemeeeseesoscasenes I Y A S S
3 B8 100 o 9w 1 1T
12 6 9 % o O A M N B 2
ol W a W wms % @ W % koo

Table V' presents the GREST test 1eve15 at which Greek speaking students were perfarm1ng, by grade The
combined tctals 1nd1cate that the majority of students functfoned primarily at the intermediate (Level I1)
~and advanced levels (Level 111} and that students mastared over 309 of the objectives attempted at all three

test levels, Within grades, the results show that students functioned principally at the upper levels.

Aruitoxt provided by Eic:

ERIC -



TABLE VI

English as a Second Language

for Arabic Speaking Students
Results of the Cziﬁéri@ﬁ7R§€§Féﬂﬁéﬂwgﬂ§jiﬁh Sg@tax,f@%t\(CREST)
Reporting the Mumber of Cbjectives Mastered. Percent Mastered,

and Objectives Mastered Per Month.

Average # of Average # of A ~Average  Objectives
4 of Objectives Objectives Mastered/ Months of ~ Mastered
Grade Students Attempted HMastered Attempted Treatment Fer Month

84% 6.8 1.2

[a:s]
[

9 13 9.5
10 4 12.8 12.5 98 10.0 1.3
1 6 9.8 7.5 77% 8.8 .8
12 6 0.0 ~10.0 - 100% 8.5 1.2

Total 29 10.1 8.9 88y 8.0 1.1

As seen in Table VI, the combined ¢ 7up ~ Arabic-speaking students attempted an

average of 10.1 objectives and mastered an average of 8.9 objectives on the_Criterion _

Referenced English Syntax Test (CREST) which equals an average of 83% objectives

mastered. For én_avérage of 8 months of treatment, 1.1 objectives were mastered per
month on .the average. The average number of objectives mastered ranged from 7.5
in grade 11 to 12.5 in grade 10.. On the average, .8 objectives were mastered per

month in grade 11 to 1.3 objectives mastered per month in grade 10.




THBLE VI

English as a Second Language

for Arabic Speaking Students

Student Performance on the
Criterion Referenced English Syntax Test (CREST)
A Breakdown by Test Level and Grade,

_‘ ___LEVELE . | LEVEL 1T
fof Percent Percent Percent

Grade Students Attempted Mastered Mastered Attempted Mastered Mastered  Attempted Mastered Mastered

K I N S B N R N R

10 4 g 9 100% 18 18 1004 24 23 967

N ¢ 2w o 9w 0 M e

o6 9 3 . 2 @ m A A

Total 29 76 6] 67% ] 79 98% 139 121 9%

EMEWIwﬁmﬁmemﬁTEﬂlaasﬂwmmsm@mS@mpammm%bygﬁa meyMpmﬁEiMRﬂe
that the méjority of students were functioning at the upper levels (11 and 111) on the CREST. Overall students
who were functioning at these levels mastered over 90% of the objectives they attempfed! The data for individual
grade‘levels show the same percentages. The bulk of the students functioned at the upper test Tevels and demon-

ﬂMﬂmmmewmmEMaSMMEmmmHmmHMW@EQMamamEmImmﬁmm

who attempted ub;ect1ves on Levels I and IIT withih the same grade level, Overall, most students fuictioned

.sfu1]y at the 1ntermed1ate and advanced test Tevels.

[Kc

Aruitoxt provided by Eic:
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TABLE VIII

English as a Second Language

for Spanish Speaking Students

Results of the Critarion Refarenced Fnglish Svntax Test (CREST)
Reporting the Number of Cbjectives Mastered. Percent Mastered,
and Objectives Mastered Per Month.

o Average # of Average # of - Average Objectives
: # of Objectives Objectives  Mastered/  Months of - Mastered
Grade Students Attempted Mastered Attempted Treatment  Per Month

9 27 11.8 9.4 80% 8.2 1.1
10 t 27 1.4 © 9.4 83% 9.0 1.0
nooo8 12.8 0.7 84% 8.8 1.2

12 14 12.6 . 11,5 9,% | 9.1 1.3

Total 86 - . 12.0 1040 83% 8.7 @ 1.2

As seen in Table VIII, the combined group of Spanish-speaking students attempted
‘an average of-12 objectives and mastered an average 10 objectives on the Criterion

Referenced English Syntax Test (CREST) which equals an average of 83% objactives

mastered. For an average of 8.7 months of treatment, 1.2 Dbjectivés were mastered
per month on the average. The average number of cbjectives mastereé ranged from

" 9.4 in Grades 9 and 10 to 11.5 in Grade 12. The average number of objectives
mastered per month ranged from 1.0 objective per mDntH in Grade 10 to 1.3 objectives

mastered per month in Grade 12.




TABLE X
English as a Second Lanquage
far Spanish Speeking Stucents
Student Performance on the

Criterion Referenced English Syntax Test (CREST)
A Breakdown by Test Level and Grade,

LEVELE e o wer oo WL

hof Percent Percent | Percent
Grade Students Attenpted Mastered Mastered Attempted Mastered Mastered Attempted Mastered Mastered

I AN w o os 7 Moy 3 00 B
0o 59 5 0 11 72T 137 9 I
o 0% 6 18 m 95 VI I
o g 3 0y 78 % 00 0 M

Total 86 231 187 81% 310 337 91% 432 339 18%

- Table IX presents the CREST Test levels at which students were performing, by grade. 1In grade 9, most students
wmpymmMgﬁLﬂﬂeIdeL ﬁMwﬁinymﬁlomm@thweEﬁwmmpﬁmmﬂwatme
Internediate (I1) and Advanced (I11) Levels. The percentage of Jttempted objectives that was mastered indi-
cates a cemplex grade and Test-Level relationship. The results for the total group indicate that most students
MmmmnmmwmﬂmhTEWEM&WEEMMMMWMEmmmMM1Mmmm

"(904). Students mastered approximately the same percentage of objectives on Levels 1 (81%) and 111 (782).

O : _ - _ !g?‘
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Engiish Reading Achievement

Greek Speaking Students

Significance of the Mean Grade Equivalent Differences Between Actual and Pr. licted

= i s e sk Fai Tk daimk= o2k 5,17 Fmkimy mES am =l Tiaas ks N T I R .
SCNT2veneiL Vg0 DUUGeENLE Wi DM Instructicnal Treatrent til""‘g E"“_’;T‘Eh in

I

Mainstreamed Classes on the Metropolitan Achievement Test, Form G

Predicted

i Actual
Stapdard

Standard Mean

¥_ Mean Deviation Mean Deviation Differemce Act, _C_ _P ES
- - . - NO DATA - - - - -

sl
(o) “4\ ¥

i
AT

8.6
8.6

.60
.47
.83

.30
.60

=
(s

.91

NS

.05

1.32

Table X shows average observed post-test English reading achievement in grade

equivalents on the Metropolitan Achievement Test, Form G of Greek-speaking students

who participated in ﬁainétreamed English classes ard the prediﬁ;eé average post-

test grade achievement levels derived from the historical regression procedure.

As seen in Table X , stédgnts in the 10th grade showed a gain of 2.3 school

months beyond expectation, a gain that was statistically signif%cant at the .05

level. The 2.3 month gain, however, was large when expreséed in standard deviation
units. GradeVTT students showed a 3 school month gain that was not statistically
sigﬁifi:aﬂtéand of mirimal pvagtiga1 significance. Twelfth grade students showed

more than one-half of a years' growth (6.0 school months) which was statistically
significant and of substantial educational significance. The above résglts must 55‘\\
be interpreted cautiously due to the very small sample sizes evident at all grade o

levels.



English Reading Achievement

Arabic Sceaking Students
Significance of the Mean Grade Equivzient Differences Between Actual and Predicted
Acnieveie: L for 3tudents with Fuli Instructional Treatment taking English in

Mainstreamed Classes on the Metropolitan Achievement Test, Form G

_Predicted Actual Corr.
Standard Standard Mean Pred-
£

The small sample sizes presented in Table XI made it impossible or meaningless
to compute inferential statistics for English Reading Achievement scores among
Arabic speaking students. Hence, no meaningful evaluation could be made of

r

'grawth in Ené]ish reading achievement for Arabic speaking students.

<




TABLE XTI

English Reading Achievement

Spanish Speaking Students

Significance of the Mean Grade Equ...ient Differences between Actual and
Predicted Achievement for Students with Full Instructional Treatment Taking

English in Mainstreamed Classes on the Metropolitan Achievement Test, Form G

Eyed1c*ﬂd Actual CorT.
o 7 SEandard ' Standard Mean Pred-
Grade N Mean Deviation Mean Deviation Differemce Act. t =~ P _ES
9 1 emeecmmmmmommmee=inSUFficient data -=s---mmce=smmswmocsmmmom—scecoooooss
10 7 8.0 .61 8.2 .68 2 75 1.14 NS 42
noo9 7. .67 7.5 . .62 A .93 4.72 .001 1.57
12 5 7.5 " .86 8.0 .78 .5 .99  8.76 .001 3.58

Tahle XII shows average observed post-test English reading achievement in grade

equivalent units on the Metrcpa1itan,Achjeyemgg§ Test, Form G Df'Spanishaspeaking
students who part1¢1pated in mainstream English classes and the predicted avevagé
post-test grade equivalent achievement Jevels derived from the historical regression
procedure. . As seen in Table XII, students in grade 10 achieved 2 school manﬁhs
of growth in grade équiva1ent units beyond expectation. .Thfé‘gain was not |
"statistically sigﬁificant‘ Expreésed in standard deviation units, the gain of 10th
grade students was small to moderate. Grade 11 and 12 students, respectively, -
showed 4 school manths and 5 school months of reading ach1evement gains beyond
_ expectation. Fach ga1ﬁ was statistically signifitant beyord the .001 level ¢
s1gn1F1can e, In add1t1gn, , the ES 1nd1ces denote significant drowth bevand

expectation thau was of substantial educational significance.
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TABLE XIII

SpanisthgagingAAchievemenf
" Significance of the Mean Raw Score Differences Between
- Initial and Final Test Scnresifcr-studénts with Full

Instructicnai'TreatmEﬁt on the CIA, nge?a de Lécggﬂgi Level III

- . v ' ]
e . . W
“Pre-Test ~ Eost-Test < 2\ Corr. |
Standard « Standard Méan Pre-, L

Mean Deviation Mean Deviation Difféerence Post _t = P - _ES °

61.9  23.3 37.7 . 26.3 15.8 96 7.95 .001. '1.99° .

53.3  26.1  69.8  24.8 16.5 .90 7.31 .001 1.40
59.5°  25.9 7.1 219 1.6 .68 2.5 .025 ..59

66.7  "31.3 90.7  31.3 24.0 .80 4.68 .001 1.2

Spaﬂish\speak%ngéstudents ai‘311 grade levels madeistatiéticai1y significanti .
improvements in reading achievement on the Erpegafde Lectura, Level III. Gains“@!
ranged from 12 points inigfade 11 to 24 pojnts in érade 12. Hﬁen expressed in
standard deviation units, the gains raﬁgedifrom .59 in grade 11 to T.QQTin grade

o 9. Testéreteét correlations were'moderate to high. 30yera11, étudénts éhowed
statistically sigﬁ5fican§ and meaningful improvement in Spaniéh Language

_ Reading Achievement.

N .




TABLE XIV

Maghematics Achievement

. .+ Greek Speaking Students
Significance of Mean Raw Score Differences Between Initial and Final Test

Scores for Students with Full Instructional Treatme;t on the Mixed Fundamentals

k.

Pre-Test Post-Tast Cort
- Standard - Standard Mean. Pre-
zade N Mean Deviation Mean . Deviacion Difference Post _L p _ES

9 ] emmemmmemcecemmecmemmasmeecce=Insufficient Data -e--m----seesememmssesesco-seos
10 7 14.4 8.6 - 29.0 8.9 14.6 .96 i 15.8 .001 5.97
1] ccceescmmacececbmmsscseemmesammm===N0 DATAs=mmasm=oomemeasommcaemeon ek e

= -

12 . 2 ==emmmmemmm=ccemcescomaneeaeo--Insufficient Data s=-=--mccommcmesssmsssssommooeos

Students in grade 1@'1mpravedé15 pdints from pre-test to post-test, a gain that
was very highly significant. Post-test achievement was approximately 6 standard
deviation’ units greater than pre-test achievement. ‘Although the sample was

small, students demonstrated growth in Mathematics that was unusually large.

No meaningful statistical analysis was possible for students in grades 9, 11, 12
due to inadeguate sample sizes.

£




TABLE XV
Mathematics Achievement

: Arabic Speaking Studénts
. R H - R
Significance of the Mean Raw Score Differences, Between Initial and Final Scores
- for Students with Full Instructional Treatment on the Mixed Fundamentals Subtest

of the NYC Arithmetic Computation Test

Pre-Tesc Post-Test :
7 o ‘Standard © Standard Mean. Fre=-
Grade N_ Mean Deviation Mean Deviation Difference Post _t  _P_ ES

4 11,0 8.6 24.5 11.6 - 13.5 .60, 2.87 .05 1.44

9
10 2 14.0 39.5 - 25.6

11 1 mececmmmcmccesmemcseasesamensssInsufficient Daga----=z-smmmsmmmomosonmcs somomone

12 3 4.7 13.0 23.0 10.0 8.3 .99 4,11 .05 2.37

Arabic speaking students demonstrated statistically significant growth in Mathematics

achievement on the NYC Arithmetic Computation Test (Mixed Fundamentals) in grade

9 and 12. The mean gain for 9th grade students was 13.5 points and 8.3 points
for 12th grade students. The observed gains which exceeded one standard -deviation,
were judged to be educationally meaningful.: Grades 10 and 11 did not offer a

sufficient numbsf of students to make statistical analysis meaningful.

LY




Grade

10
11
12

TABLE XVI

Mathematics Achievement

Spanish Speaking Students - s
Significance of the Mean Raw Score Differences Between Initial and Findl Scores
for Students with Full Instructional Treatment on the Mixed Fundamentals Subtest

of the NYC Arithmetic Computation Test

Ire=fess | [Roscciest | Corr. _
Standard Standard . Mean Pre- 5

- ¥

N_  Mean Deviation Mean Deviation Difference Post _C = _P _ _ES

16 6.4 2.5 23.1 7.8 16.7 .45  9.43 .001  2.36
W 9.1 - 7.6 22.4  10.9 13.3 .65  '5.98 .001  1.60

1 cmecmccccccccseccemse—mm———==ipsufficient data ~---=---cemccemmccacccvaccconsn e

Students in grades 9,10 and 12 demonstrated Mathematics achievement gains that were
statistically sianificant at a hich level of sianificance. Mean score gains |
ranged from 12 points in grade 12 to 17 points in érade 9. The observed gains,
expressed in stanﬁard devia?icn'units, were judged to be substantial. Thus, students
achieved at substantial levels of statistical and educaticna?v;iggifﬁcan;e. |

=



TABLE XVII

f\ 7§§;hematics_Pechrm§g;e
! . ’ Greek Speaking Students
. Number and Percent of Students Passing
Teacher-Made Examinations in Mathematics
BT T
~ Number . Perceat, ) Number - Percent
Grade N Passing ' Passing 7 N Passing Passing
R R 7 1.1 OO
10 9 8 89% 9 6 67%
1 3 3 100% 1 1 100%
12 5 5 1002 4 4 100

The percent of Greek speaking students passing teacher-made Mathematics exams
in Fall was 79% in grade 10 and 100% in grades 11 and 12. 1In Spring, 67% of

10th gFade students shcweﬂ mastery and all students in grades 11 and 12 demon-

strated mastery.



TABLE XVIII
Mathematics_Performance

Arabic Speaking Students
Numbef¥ and Percent of Students Passing

Teacher-Made Examinations in Mathematics

"+, FALL 1979 SPRING 1980
’ - Number Percent . Number - Percent
- Grade ‘N Passing Passing N Passing Passing -

3 75% 3 100% -

. © 2 50% 1002
0%
100%

PPCRN I R Y
WO M

On Fall testing, Arabic—speaking'students showed m%stery rates in Mathematics that
ranged from 50% in grade 10:to 100% in grade 11. In the Spring, no 11th grade
student'paésedgteachefsmade tests, and all students in grades 9,10 and 12 showed
mastery.” At all ‘grade levels excapt grade 11, -a higher faté passéd éxams in

Spring..than in Fall.

n 4




TABLE XIX

_Mathematics Performance

Spanish Speaking Students
Number and Percent of Students Passing

- . - Teacher-Made Examinations in Mathematics

‘s

FALL 1979 . SERING 1980
. B - Number . Percent 7 Number
Grade N Passing 'Passing ’ * N Passing

Percent
Passing

9 . 25 19 768 20 20 100
10 26 14 549 24 1 54%
m 4 © 2 508 7 . 4 ' 57%
12 7 7 1003 . 6 6 100%

Spggishispeaking studeaté showed mastery levels in Fall in Mathematics examiﬁatians
that rénged from 50% in grade 11 to 100% for 12th grade students. In Spﬁ%ng, (
the perﬁent’péssing Mathematics exams rangedrfram 54% in grade 10 to 100% in

grade 12. In all grades the percent éass%ng Spring exams equals or exceeds the

percent passing in Fall.

[y
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TABLE XX '

- _Science Achievement

Greek Speaking Students
Number and Percent of Students Passing

Teacher-Made Examinations in Science

FALL ~ 1 SPRING g
o Nl.l-_lﬁ,?égf « . Percent - ﬁumbejrg 80 Percent
Grade N Passing “Passing ‘N Passing Passing

9 1 0 0% cemmammnen=NO DATA =eommmsmmemen-

10 ~emcremcccnmmmmm=mmmme===n=NO DATA —-i;fi-------!a!!;----;-!a---éa---!------

n 6 5 83% 5 - 4 80%
12 10 10 100% _ 10 10 100%

The éercént of Greek-speaking students passing Scierice exams in Fall ranged from
0% in grade 9 to 100% in grade 12. In Spring 80% of 11th grade students and 100%

of 12th grade students demonstrated mastery in Science.

ot



TABLE XXI

3cjence,Achjevemeq§;=

Arabic Sﬁeaking Students

' Number and Percent of Students Passing
. Teazheriﬁéde Examinations in Science

7 ;FALLV 1979 ‘ - SPRING 1980
~ Number Percent _ Number Percent
Grade N Passing Passing . N Passing Passing

4 50% 13 9 69%
4 67%

Loyl Loy
O
o
LVn] Loy ]

7 78%

e
—1
(=]

o [ -l o

wn
el
o
j]
oy
el

1 1003

In Fall, the percent mastery in Science for Arabic-speaking students ranged from -
50% in grade 9 to 100% in grade 12. In Spring, the percent passing ranged from
} 67% in grade 10 to 100% in grade 12. With the exception of grade 10, a higher

percentage of students, demonstrated mastery in Spring.

bl
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TABLE XXII

Science Achievement

Spanish Speaking Students .

Number and Percent Q?VStuéents Passing

FALL 1979 SPRING 1980
_ ~ Number Percent , Number Percent
Gvade N Pagsing Passing , N Passing Passing

' 9. % . 10 CN% 18 13 72%
10 23" 16 70% 32 23 72%
1 19T 15 79% 20 18 90%
12 15 13 Y5 Bl 8 7 88%

from 70% in grade 10 to 87% in grade 12. In Spring, the percent pass%ng ranged
framjfzi in grades 9 and 10 to 90% in.grade 11. At all grade levels, a higher
percentage passed the iiience exams in Springi

. . ) . iy
: ~an- ,




TABLE XXIII

_Social Studies Achievement

Greek Speaking Students
‘Number and Percent of Students Passing
Teacher-Made Examinations in Social Studies

" EALL 1979 ' SPRING 19g0
Number Percent Number " Percent
Passing Passing N Passing ‘Passing

Grade N
9 nemmcemmmmnammmasmmanacmamnansN0 DATA-===--
12 100% no
3 100%

10 2

12
4 802
‘4 100%

o
W W

n
12

g2

Among Greek speaking students taking Social Studies in Fall, the percent passing
ranged from 80% in grade 11 to 100% in arades 10 and 12, In Spring, all students

in all grades demonstrated mastery.
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TABLE XXIV

Social Studies Achievement

Arabic Speaking Students
Number and Percent of Students Passing

Teacher-Made Examinations %n Social Studies

FALL 1979 SPRING 1980
- Number Percent Number Percent
Grade N Passing " Passing N - 'Passing Passing

W
L% ]
[

67% 10 9 - 90%
60% 3 2 67%

11 88% 6 5 83%

~J o)
~NON W

12 100% 3 3 100%

The percent of Arabic-speaking students showing mastery in Social Studies in Fall
ranged from 60% in grade 10 to 100% in grade 12. In Spring, the pass rates ranged
from 67% in grade 10 to 100% in grade 12. The pass rates in Spring equal or exceed
the Fall rates in all graaes with the exception of grade 11. )

%
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TABLE XXV

‘Socdal Studies Achievement

Spanish Speaking Students
Number and Percent of Students Passing

Teacher-Made Examinations in Social Studies -

;  FALL 1979 SERING 1980  _
. Number Percent ' Number Percent
Grade N Passing” Passing ’ N Passing Passing

9 1 0 0% 6 4 67%
10 19 12 633 25 17 68%
n 19 15 79% 21 18 86%
12 12 " 92% 1) 11 100%

In Fall, the percentage of Spanish speaking studéﬁtsu;assing Social Studies exams
ranged from 0% (N=1) in grade 9 to 92% in grade 12. 1In Springy the percentage
passing ranged from 67% in grade 9 to 100% in* grade 12. In addition, a highér

percentage of students showed mastery in Sprinévaéﬁaii grade levels,

)
a
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TABLE- XXVI

Native Language Arts @éﬁjeygment

Greek Speakiﬁg*gfudents

Number and Percent of itudents Passing

Teacher-Made Examinations in Native Language Arts

FaLL 1979 |
; Number Parcent
Grade N Passing Passing N

SPRING 1980
Number .Percent
- Passing Passing

9’ 1 0 0% °  -e-emm=mes

0 " -3 : 2 67% 3
100% 1

sl

-

[A%]
P

12 . 1 - 100% O

B R
3 ~100%

In Fall, the percent of Greek speaking students showing
Arts ranged from 0% in grade 9 to 100% in grades 11-and

students in grades 10, 11, and 12 demonstrated mastery.

B

mastery in Native Lanéuage

12. In Spring, all



TABLE XXVII

Native Language Arts Achievement

/ ' Spanish Speaking Students
/ Number and Percent of Students Passing
/
Teacher-Made Examinations in Native Language Arts

FALL 1979 SERING ygg9
- Number Percent Number ' Parcent
Grade N Passing Passing | N Passing Passing

21

21 -

18

20 953 26 25
21 60% 43 27
15 ny 21 19
18 100% 1 1

The percent of Spanish speaking students mastering the Native Language Arts

curriculum in Fall ranged from 60% in grade 10 to 100% in grade 12. In Spring,

the percent passing ranged from 63% in grade 10 to 100%.in grade 12. The Spring

mastery rates exceeded the Fall rates at‘'all grade levels.

-
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TABLE XXVIII

Spanish Typing

number and Percen

[ o STRUE R
GF 2LUgents

[ d

Passing Teacher-Made Examinations in Spanish Typing

FALL 1679 SPRING :
' Nm&ﬂgg Percent Numbégga Percent
Grade N Passing Passing N Passing Passing

9 6 6 100% 7 7 100%
10 8 4 50% ., 4 3 75%
n 6 5 g3y 4 3 75%
12 3 3 1004 2 2  00%

The percent of Spanish speaking students passing Span%sh typing exams in Fall
ranged from 50% in grade 10 to 100% in‘grade 12. In Spring the percent passing
was 75% in grades 10 and 11 and 100% in grades 9 and 12. The;percent passing
in Séring was the same in grades 9 and 12, greater in grade 10, and Tess in

._graée 11.




TABLE (ALK

Attendance Rates for Greek Speaking Student:

Number and Percent of Students Surpassing the
General School Attendance Rate, Reporting the

Program Attendance Rate and Standard Deviation

No. of ~ Average Standard No. Surpassing % Exceeding
Grade  Students Attendance Deviation Rate "School Rate

9 8 99.0 - ] 1005
10 10 92.7 8.7 9 , 90%
1 9 87.3 22.3 g 89%
12 12 89.3 15.5 - no 929

The agérage attendance rate for Greek-speaking st dents Faﬁéed from 87% in grade

11 to 99% {n g{ade 9. The percentage of studenfs surpassing the school-wide |
. attendaﬁce rate ranged from 89% in grade 11 to 100% in grade 9. Thus, Greek-

speaking students met and substantially surpassed the stated objective for

attendance.



Attendance Rates of Arabic Speaking Students
Number and Percent of Students Surpassing the
General School Attendance Rate, Reporting the

Attendance Rate and Standard Deviation

No. of
Grade . Students ~ _Attendance Deviation _Rate

Average Standard No. Surpassing

% Exceeding
School Rate

9 14 89.9 18.1 13
10 10 86.9 | 16.1 . 9
11 8 86.9 : 13.3 6
12 8 96,1 2.9 8

93%

The average attendance rate for Arabic speaking students ranged from 87% in grades

10 and 11 to 96% in grade 12. Thé percent exceeding the school wide attendance rate

ranged from 7S%Ein grade 11 to 100% in grade 12. Thus, project students met and

substantially surpassed the stated @bﬁeétive for attendance.



TABLE XX41I
Attendance Rates of Spanish Speaking Stydents
Number and Percent of Students Surpassing the

General School Attendance Rate Reporting the

) Program Attendance Rate and Standard Deviation
T N6 of __ Average  Standard __ No. Surpassing % Exceeding-
Grade Students Attendance _Deviation ___ Rate __School Rate
9 39 83.7 16.9 29 74%
10 49 " 73.1 » 25.4 30 o 61%
n 33 - 75.4 ' 2.3 23 70%
12 ‘ 25 g 82.2 o 11.6 18 72%
The average attendance rate ranged from 73% in grade 10 to 84% in g}ade 9i
- The percent of program students exceeding the school wide rate ranged from
61% in grade 10 to 74% in grade 9. Thus, project students met and substantially
surpassed this objective.




CONCLUSTONS AND R Ef"Ol‘dME‘\IDATIGNS

Generally the program was implemented as proposed. The school administration
has been supportive of the program, a support whicﬁ has facilitated the co-
ordinator's ability to work with the various schocl departments serving bilingual
program students. The pr@grém holds a high status in the school as evidenced by
the participation of the students in general school activities and honors clubs,

and the Fe]uctance on the part of the students to leave tha program.

twhenlgcmpared with school-wide figures, bilingual program students were
1255§1ike13 to drop out of school, were more likely toc graduate, had higher
attendance rateé, and were at par in going on to college. A substantial number
of students graduated with honors or certificates of merit. Evidence of student
support for the program can be derived from the fact that many students, about
1@%*to 20% who wore deemed to be e1igib1§ for full mainstreaming requested to
remain somehow aff111ated with the pragram if not with course work, at least
* with counseling and other supportive serv1ces, and participation in program
activities. The maintenance of thi: relationship was Frequent1y_5uppcrted by
the parents. Any comparisons’ between the GRASP students’ and the mainstream
students' figures are particularly striking when one considers that the schoo’

is 60% white and of middle to upper-middie class socio-economic status.

The curricuium reépénsibi1ities in dealing with smaller traditionally
underserved lariguage groups, such us Greek and Arabic, are awesome. The staff
of Project GRASP has done an impressive job in writing and implementing new
curriculum guides each year. Secondly the staff has stayed inlvery_c1ase contact
with the students' educational needs through‘revising or expanding'existing

courses. The updated course in Contemporary Social Issues and a new course,

) _ » YR
YC | -50- -




&l

Znglish Yestibule, demonstrate the sen-itivity and foresight of staff curricular
decisions. Most bilingual program content area instruction was conducted in tre
native lanquage, with staff relying essentially on ESL and English Reading as well

as mainstream courses for English language davelopment.

As this was the fifth and final year of funding of Project GRASP under

Title VII, great concern was expressed about future drogram funding. As for

—

the GRASP program, the staff is “set to gé in September, with or without édditi@na1
funding.” This evaluator admired the preparati@ns made by the staff for the
coming year. Twe alternative programs have been devised - one allowing for use

of yederal monies under a bilingual career training program and one for no
additional federal funds. Hopefully federal funds will be made available to the
bilingual program at Fort Hamilton as inroads have already been made in career
education through Spanish commercial typing and math. Secondly, the Chinese .
population in the school is increasing and they téé, would be eligibie to

benefit from the experience and expertise of the bilingual staff.

The final recommendation would be that with or without additional funding,
efforts should be increased to Jocate more bilingual teachers, especially
Arabic/English teachers. The need is most pressing for teachers who are competent

in the Arabic language.

To conclude, it should be noted that the intelligence, diligence and
abundant good will and concern for the students on the part of the Project
GRASP staff, especfally its director and assistant director, have certainly

made an enormous impact on the undeniable success of this program.
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Fort Hamilton High School

IHTERHATEQHAL MUSIG AND DANCE




FORT HAMILTON HIGH SCHOOL
Diego F. Coscarelli, Principal

IVTERNATIDNAL FESTLVAL

PROGHAY

Concert Band Conducted by C. Stoner

Sung From MASH

love Theme from "The Codfather”

"a Habanera"
Girls' Cﬁarus Directed by N. Soo=Hoo
"With a Voice of Singing"

"lle's Gane:Away"
Faculty Advisers:

D, Caridi
P. Moeslinger

Spanish Folk Dances
Panamanian Folk Dance - G, Smith
P, Vorvolokas

Greek Folk Dances

Student Coordinator:
‘L, Maxwell

Norweglan Folk Dance

Polynesian Dances T, Adams

Specialty Nunbers

Interpretive Dance "Savage Laver" §.McLaughlin

§inging Group

"Time in a Bottle" Directed by N. .S00-Hoo

Nodern Dance “It g Suite to be Me'

Faculty Adviser: C.Rucke

O

Mixed Chorus pirected by M. Soc-loo

ow Let ALl The Heavens Adore Thee" {cf 1OT31F)

iyhere Does Summer Go?"
*glijah Rock’ (traditional spirituall

chorus Line Headlights

Faculty Adviser:

+anch Can Can -
French ?3 J, Parry

ftalian Folk Dance M, Sanmartino

Arabic Dances §, Khnelsser
specialty Numbers
Intérnatianai Medley on Mandolin [, Faretra

wpoor, Poor, Pitiful He" 8inging Group
o ! Directed by N. Soo-Hoo

Concert Band * conducted by C. Stoner
*This One's for You'

“Tzﬁmpet'baluntary“
"Gonna Fly Now"

Finale

"Tt'g A Small World After ALl

TNTERNATIONAL CAFE



SENICR

BAND

P e ]

Wilfredo Plasencla
John Ricciardi
James Rojas
William Serrano
Bella Tzanides
Kirk Tzanides
Georye Vetsakos
Jude Walsh

Kim Ayee

Kathy DeMarce
Georye Diaz
Jackie Mclernan

Saiophones
John DeMartini
Fileen Donnelly
Robert Kream
David [ece
Gilfred Ubina

Clarinets
Antoinette Mendez
Maria Fasano
Jackie Garcia

Kathy Michopoulos
Elizabeth Velasquez

Bags Clarinet

Kerny Ellis

Tronbones
Ray Ryan

Hike Tennesen

Drums

John Jones
Albert Nunez

Nathaniel Fields

Joanne Boriello
Joyce Brandon
Lisa Byron

Gigi Coffinas
Lynette Davis
Chris DiCarlo
Chris Dontis
Claudie Hatem
Kenya Howard
Karen Jackson
Ann Marie Louls
Ellen Nehme

Kim Nielsen

MODERN DANCE RS

Yolanda Pena
Caralyn Perez
David Perez

Lisa Rabidoux
Michelle Richards
Veronica Schlera
Louis Serrano
Helen Sideris
Sheila Spurill
Vilma Ubiles
Dorina Webster

Baritone Horn

Alex Lamartina

"SUITE TO BE ME"

Choreography by: Gail Rucker and the 43
Company

Music for Flive and Jazz Piano by Bollin

Sectlons:

I. Wake Up and Hang Out
II. Time on my Hands
III. A Little Romance
IV. Which Way to Up

V, Personal Polnts

VI. Everybody Be

INTERVATIONAL DANCES

NORWEGIAN PANAMANTAN

Nilda Edwards
Rosie Girau
Angelica Rose
Laverne Rose
Carola Williams
Pamela Williams
Jacqueline Walker

Lisa Maxwell
Alice Olsen
Sharon Sagaard

LAY




